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Abstract

Purpose: The present study aimed to conduct a comparative analysis of the national language curriculum in
the educational system of Iran and the Scandinavian countries, including Sweden, Norway, Denmark, and
Finland, with emphasis on educational objectives, curriculum content, instructional approaches, assessment
methods, and socio-cultural functions.

Methods and Materials: This study was applied in purpose and descriptive—analytical in nature, employing
a qualitative approach within the framework of comparative education studies. The analytical framework was
based on Bereday’s comparative method, including the stages of description, interpretation, juxtaposition,
comparison, and inference. The research population consisted of official curriculum documents and
educational policy texts related to language education in Iran and the Scandinavian countries. The sample was
selected purposively and included official curriculum documents related to national language education in
Iran, Sweden, Norway, Denmark, and Finland. Data were collected through documentary analysis using a
structured content analysis checklist based on curriculum components including educational objectives,
curriculum content, teaching—learning strategies, assessment methods, language skills, and cultural elements.
Data analysis was conducted through qualitative content analysis within the stages of Bereday’s comparative
framework.

Findings: The findings revealed that the Persian language curriculum in Iran is predominantly based on an
identity-oriented and culture-centered model emphasizing literary heritage, national identity, and text-based
instruction. In contrast, the national language curricula in the Scandinavian countries are mainly grounded in
a skill-oriented and communication-centered model focusing on communicative competence, critical
thinking, multiliteracies, and students’ social participation. Furthermore, Scandinavian educational systems
demonstrated greater emphasis on active learning approaches, collaborative instruction, diverse educational
texts, and formative and performance-based assessment methods, whereas assessment in Iran was more
dependent on written examinations and reading comprehension. The findings also indicated that Scandinavian
curricula provide a more balanced development of the four language skills and integrate language education
more extensively with educational technologies and multimedia environments.

Conclusion: The results indicated that the major difference between the national language curricula in Iran
and the Scandinavian countries lies in their perspectives on the function of language in education. In Iran,
language is primarily regarded as a means of preserving cultural identity and literary heritage, while in
Scandinavian countries it is viewed as a tool for developing communicative competence, social participation,
and intercultural interaction.
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Detailed Abstract
Introduction

National language curricula play a fundamental role in shaping the cultural, social, and communicative identity of educational systems.
Language is not merely a medium for communication; rather, it functions as a cultural institution through which societies transmit values,
collective memory, historical narratives, and patterns of social interaction. Consequently, national language education occupies a central
position within curriculum planning because it simultancously influences identity formation, literacy development, social participation,
and educational continuity. In many educational systems, language curricula are designed not only to improve reading and writing abilities

but also to preserve cultural heritage and strengthen national cohesion (Mohammadi, 2019; Shabani, 2017).

In the Iranian educational system, Persian language education has traditionally been associated with the preservation of literary heritage
and the reinforcement of cultural identity. Official educational policies emphasize the role of Persian language instruction in promoting
national values, introducing students to classical and contemporary literature, and strengthening social and cultural belonging (Ministry
of Education, 2023). Theoretical approaches to Persian language curriculum planning also indicate that language education in Iran has
historically been influenced by literary, cultural, and identity-oriented perspectives that prioritize textual knowledge and familiarity with
Persian literary traditions (Ghasempour, 2003; Zandi, 2003). As a result, Persian language curricula often place substantial emphasis

on literary texts, reading comprehension, writing exercises, and the transmission of ethical and cultural values.

However, contemporary educational developments have significantly transformed the goals and approaches of language education
worldwide. The emergence of digital communication, globalization, media literacy, and learner-centered pedagogies has shifted attention
toward communicative competence, critical thinking, collaborative learning, and functional literacy. Modern language education
increasingly emphasizes students’ ability to use language in authentic social contexts, participate in dialogue, analyze media content, and
engage in critical interpretation of texts. Educational technologies and multimedia environments have also changed the nature of language
learning and expanded the scope of literacy beyond traditional reading and writing skills (Salimi & Mohammadian, 2013). These
transformations have encouraged many educational systems to redesign language curricula in ways that integrate communication skills,

social participation, creativity, and digital literacy.

Despite recent reforms in the Iranian educational system, several studies suggest that Persian language education still faces challenges
related to curriculum organization, instructional approaches, and assessment methods. Traditional teacher-centered approaches and text-
based instruction remain dominant in many educational settings, while communicative and interactional dimensions of language learning
receive comparatively less attention (Sharifi, 2007). Studies on Persian language policy and curriculum development have also
highlighted tensions between cultural preservation and the need for modern communicative approaches in language education
(Mohammadi, 2019). Furthermore, analyses of Persian textbooks indicate that identity-oriented and literary components continue to
dominate instructional content (Salimi, 2024). Although recent curriculum reforms have attempted to modernize educational structures,
questions remain regarding the degree to which these reforms align with contemporary principles of curriculum development and

communicative language education (Beraei, 2025).

Comparative education provides a valuable framework for analyzing such issues by examining similarities and differences among
educational systems. Comparative studies enable researchers to identify how cultural, social, and political contexts shape educational
philosophies and curriculum structures (Aghazadeh, 2026). Previous comparative studies have explored various dimensions of Iranian
education in relation to other countries. Research comparing Iran and Sweden has revealed important differences in curriculum
philosophy, learner participation, and educational management (Bateni, 2025; Sardarabadi, 2024). Other studies have shown that
Scandinavian educational systems place stronger emphasis on democratic participation, active learning, and communication skills than
traditional Iranian educational approaches (Gavazi, 2008; Moradi Sepasgar, 2015). Comparative analyses of curriculum planning
systems in Iran, Sweden, and Finland also demonstrate that Scandinavian educational systems tend to prioritize flexibility, learner-

centered pedagogy, and social competencies (Salimi & Yazian, 2020).

Scandinavian countries such as Sweden, Norway, Denmark, and Finland are widely recognized for their high-quality educational systems,
emphasis on educational equity, and innovative approaches to teaching and learning. Their national language curricula emphasize
communication, critical literacy, collaboration, and student participation. Official curriculum frameworks in Sweden stress reading
comprehension, analytical thinking, and social dialogue (Swedish National Agency for Education, 2022). Norwegian educational
frameworks focus on textual literacy, communication skills, and critical interpretation (Norwegian Directorate for Education and
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Although several studies have addressed aspects of Iranian language education and Scandinavian

limited research has directly compared the national language curriculum of Iran with those of Scandi

has often focused either on general educational structures or on specific curriculum components with ing a systematic
comparative analysis of language curricula. Therefore, a comprehensive comparative study may contribute to a deeper understanding of
the strengths and limitations of national language education in different contexts and provide useful implications for improving Persian

language curriculum planning in Iran (Bakhshesh, 2008; Choopan & Hessari, 2024; Taheri, 2012).
Methods and Materials

The present study was applied in purpose and descriptive—analytical in nature, employing a qualitative comparative approach. The
analytical framework of the study was based on Bereday’s comparative method, which includes the stages of description, interpretation,
juxtaposition, comparison, and inference. This methodological framework enabled a systematic examination of the national language

curricula in Iran and Scandinavian countries.

The research population consisted of official curriculum documents, policy texts, and educational guidelines related to national language
education in Iran, Sweden, Norway, Denmark, and Finland. Scandinavian countries were selected due to their internationally recognized
educational quality, emphasis on communicative competence, learner-centered instruction, and curriculum innovation. The research
sample was selected purposively and included official curriculum frameworks, national language education documents, and relevant

scientific sources associated with language teaching and curriculum planning.

Data collection was conducted through documentary analysis using a structured content-analysis checklist developed according to major
curriculum components. The checklist included educational objectives, instructional content, teaching—learning strategies, assessment
methods, language skills, and cultural dimensions. Curriculum documents were examined systematically, and data were extracted,

categorized, and coded according to analytical themes.

Data analysis followed the stages of Bereday’s comparative approach. First, each educational system was described independently. Second,
the curriculum characteristics were interpreted within their social and cultural contexts. Third, curriculum elements were juxtaposed to
facilitate systematic comparison. Fourth, similarities and differences among the national language curricula were analyzed. Finally,

broader educational patterns and implications were inferred from the comparative findings.
Findings

The findings demonstrated substantial differences between the national language curriculum in Iran and those of Scandinavian countries.
In Iran, the Persian language curriculum was predominantly identity-oriented and culture-centered. The curriculum strongly emphasized
literary heritage, national identity, and the transmission of cultural values through literary and text-based instruction. Instructional
content mainly consisted of classical and contemporary literary texts, ethical narratives, and culturally significant materials. Language

skills were primarily developed through reading comprehension, writing exercises, grammar instruction, and text analysis activities.

The findings also showed that instructional approaches in Iran were generally teacher-centered and text-oriented. Teachers played the
primary role in transferring knowledge, while students were mainly expected to receive and reproduce content. Assessment practices
were largely based on written examinations, reading comprehension tests, and evaluation of writing skills. Greater emphasis was placed

on reading and writing than on oral communication or interactional skills.

icula of Scandinavian countries were largely skill-oriented and communication-centered. Swedish
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communicative activities. Teaching approaches were generally learner-centered, project-based, and participatory. In addition, assessment
methods were mainly formative and performance-based, focusing on continuous development of students’ language abilities rather than

solely measuring final outcomes.

Another important finding was the balanced attention given to the four language skills—listening, speaking, reading, and writing—in
Scandinavian educational systems. These curricula also integrated media literacy, digital communication, and critical thinking into
language education. By contrast, the Iranian curriculum focused more heavily on textual and literary competencies and less on

communication in real-life social contexts.
Discussion and Conclusion

The findings of this study indicate that the national language curriculum in Iran reflects a cultural—identity model of language education.
In this model, language serves primarily as a means of preserving literary heritage, transmitting cultural values, and reinforcing national
identity. Persian language education therefore functions not only as an academic subject but also as a cultural institution aimed at
maintaining historical continuity and social cohesion. The dominance of literary texts and text-centered instruction reflects the importance

attributed to Persian literature and cultural heritage within the Iranian educational system.

In contrast, Scandinavian language curricula are primarily organized around communicative, social, and skill-based approaches. In these
systems, language is viewed as a tool for communication, participation, critical thinking, and social interaction. Educational goals extend
beyond literary knowledge to include democratic participation, collaborative learning, and multiliteracies. These curricula emphasize the

practical use of language in authentic situations and encourage students to become active participants in social and cultural life.

The comparative analysis also demonstrated that curriculum structure, instructional methods, and assessment practices are deeply
connected to broader educational philosophies. Teacher-centered instruction and examination-oriented assessment in Iran reflect a more
traditional educational framework emphasizing knowledge transmission and cultural continuity. Conversely, learner-centered
approaches, collaborative learning, and formative assessment in Scandinavian countries reflect educational philosophies that prioritize

participation, interaction, and student autonomy.

The study further suggests that while the Iranian language curriculum possesses significant strengths in preserving cultural and literary
identity, it may benefit from greater attention to communicative competence, active learning, media literacy, and performance-based
assessment. Scandinavian educational experiences demonstrate that it is possible to combine cultural education with communication-
oriented instruction and multiliteracy development. Integrating more diverse texts, interactive teaching methods, project-based learning,
and process-oriented assessment may help Persian language education respond more effectively to the social and communicative demands

of contcmporary socicty.

Overall, the findings indicate that the major difference between Iran and Scandinavian countries lies in their conceptualization of the
function of language in education. In Iran, language is primarily viewed as a means of preserving cultural identity and literary heritage,
whereas in Scandinavian countries it is regarded as a tool for communication, social participation, critical thinking, and interaction in
modern society. Understanding these differences can provide valuable insights for policymakers, curriculum planners, and educators

seeking to improve the quality and effectiveness of Persian language education in Iran.
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