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Abstract

Purpose: The purpose of this study was to identify and conceptualize the elements of a workplace
curriculum model based on a multicultural approach within organizations in Tehran.
Methodology: This qualitative study employed thematic analysis to explore the components of a
multicultural workplace curriculum model. Participants were purposefully selected and included
human resource managers, organizational training designers, curriculum specialists, and employees
with experience in multicultural workplaces in Tehran. Data were collected through in-depth semi-
structured interviews and transcribed verbatim. The analysis followed systematic stages of open,
axial, and selective coding. Credibility was enhanced through member checking and peer review
procedures.

Findings: The analysis led to the identification of nine core elements: multicultural philosophical
and value orientation, multi-level learning objectives, flexible and contextualized content,
interactive teaching—learning strategies, inclusive learning climate, the trainer as cultural facilitator,
multidimensional and equitable assessment, supportive organizational policies and structures, and
organizational outcomes. The findings suggest that these elements operate within an integrated and
multi-layered system, where alignment among values, curriculum design, and institutional
structures is essential for effective implementation.

Conclusion: The proposed model demonstrates that a multicultural workplace curriculum
requires the reconceptualization of objectives, content, pedagogy, and organizational mechanisms
within a framework of equity, diversity, and inclusion, and it holds potential to enhance team
cohesion, reduce cultural conflicts, and improve organizational productivity.
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Detailed Abstract
Introduction

Rapid globalization, increasing workforce mobility, and the growing cultural, ethnic, and linguistic diversity of organizations have
fundamentally transformed the nature of workplace learning and professional development. Contemporary workplaces are no longer
culturally homogencous environments; instead, they function as complex social systems in which diverse identities, values, and
worldviews intersect. In such contexts, traditional competency-based or technically oriented workplace training models are insufficient
to address issues of equity, inclusion, and intercultural collaboration. Recent scholarship has emphasized the need for curriculum
frameworks that explicitly integrate equity, diversity, and inclusion principles into professional education in order to better prepare
graduates and employees for multicultural work environments (Matsuno et al., 2024). This shift signals a broader reconceptualization

of curriculum from a neutral technical instrument to a socio-cultural construct embedded in organizational and societal power relations.

The concept of workplace curriculum has emerged as a distinct and evolving discourse within curriculum studies and adult education.
Rather than viewing workplace training as an isolated instructional intervention, contemporary perspectives conceptualize the workplace
itself as a learning environment shaped by formal, informal, and hidden curricula (Doosti Hajiali Abadi et al., 2017). Synthesis studies
have further highlighted that designing workplace curriculum models requires attention to professional competencies, organizational
culture, future-oriented demands, and contextual realities (Mehmandoust Ghomseri et al., 2020). In the Iranian higher education
context, futurological approaches to workplace curriculum design have underscored the importance of anticipating social and

technological transformations when structuring professional education (Aboutalebi et al., 2023). However, despite these advances,

explicit integration of multicultural principles into workplace curriculum models remains underdeveloped.

International experiences in workplace-based education demonstrate the transformative potential of well-designed professional curricula.
For instance, longitudinal interprofessional workplace curricula in healthcare settings have improved collaborative practice and patient-
centered care (Chen et al., 2021). Similarly, management curriculum models oriented toward workplace readiness have emphasized

soft skills, teamwork, and adaptability as core outcomes (Ritter et al., 2017). Nevertheless, many of these models have prioritized

technical efficiency and employability without systematically addressing cultural diversity, discrimination, and equity concerns.

Multicultural education theory provides a critical lens for reimagining workplace curricula. It emphasizes recognition of cultural
pluralism, structural justice, and inclusive participation. Empirical research in formal education settings has shown that multicultural
education programs can reduce discrimination and enhance educational justice (Esmaeili et al., 2025). Furthermore, multicultural

education has been linked to the promotion of peaceful coexistence and mutual respect among diverse groups (Shakibaei et al., 2025).

Despite this evidence, the translation of multicultural education principles into workplace learning systems remains limited.

Organizational studies also support the relevance of multicultural frameworks. Research on multicultural organizational behavior in

governmental organizations has demonstrated the importance of systematically structuring internal relationships to foster inclusion and
cohesion (Ghahremani Souldaragh et al., 2024). In healthcare organizations, multicultural strategies have been associated with
improved organizational performance and equity-oriented practices (Green, 2024). Cross-sectional evidence from multicultural
healthcare systems indicates that professionals experience measurable benefits in such inclusive environments (leng Lai et al., 2025).
Additionally, research in military organizations underscores the necessity of cross-cultural competence for institutional effectiveness

(Corlateanu, 2023). These findings collectively suggest that multiculturalism is not merely a social ideal but an organizational

imperative .

The challenge of social inclusion in multicultural socicties, particularly regarding minority groups, further underscores the need for
structural interventions in institutional settings (Zulkarnain et al., 2024). Studies investigating the representation of multicultural
components in formal curricula reveal persistent gaps and the need for systematic integration (Pakdaman et al., 2022). Professional
development programs for teachers also indicate that sustained institutional support is essential for meaningful implementation of
multicultural principles (Baldan Babayigit et al., 2025). In workplace contexts, similar institutional commitment is required to avoid

superficial or symbolic diversity initiatives.

From a theoretical standpoint, early interpretations of workplace curriculum primarily focused on skill transmission and productivity
enhancement (Belfiore ¢, 1996). More recent models, including competency-based frameworks in industrial organizations, have

demonstrated the importance of contextualization and localization (Farzadenia, 2016). Heutagogical approaches have further



emphasized self-determined learning and learner agency in wo s (Safaei Mohammadi, 2018). Moreover, con

curriculum design models in higher education stress contextual res nd structural alignment (Bezi et al

together, the literature indicates a clear need for a comprehensive mode es multicultural values i

pedagogical dimensions of workplace curriculum.

Despite the breadth of related scholarship, there remains a conceptual gap in systematical
curriculum model grounded explicitly in a multicultural approach, particularly within Iranian orga

study aimed to identify the elements of a workplace curriculum model based on a multicultural approach.
Methods and Materials

This study employed a qualitative research design using thematic analysis to explore and identify the core elements of a workplace
curriculum model grounded in a multicultural approach. The research field consisted of organizations located in Tehran, selected due to
their cultural diversity and institutional complexity. Participants were purposefully selected based on criteria including professional
experience in multicultural workplaces, involvement in organizational training programs, and familiarity with curriculum development

or human resource management.

Data were collected through in-depth semi-structured interviews. An interview guide was developed to explore participants’
understandings of workplace curriculum, multicultural principles in organizational learning, implementation challenges, and structural
requirements. Interviews were conducted face-to-face or virtually, recorded with informed consent, and transcribed verbatim. Field

notes were also maintained to capture contextual observations.

Data analysis followed a systematic thematic process. Transcripts were repeatedly reviewed to gain holistic understanding. Initial open
coding generated a large number of primary codes, which were subsequently grouped into subthemes based on conceptual similarity.
Through iterative comparison and refinement, overarching themes were identified. Trustworthiness was enhanced through member

checking, peer debriefing, and prolonged engagement with the data.
Findings

The analysis resulted in the identification of nine core elements constituting the workplace curriculum model based on a multicultural

approach. A total of 361 initial codes were condensed into 27 subthemes and subsequently synthesized into nine main elements.

The first element, multicultural philosophical and value orientation, emphasizes justice, equity, recognition of diversity, and anti-
discrimination principles as foundational assumptions guiding all curricular dimensions. Participants stressed that without explicit value

commitment, multicultural initiatives remain superficial.

The second element, multi-level learning objectives, includes cognitive goals related to cultural awareness, affective goals related to

tolerance and empathy, and skill-based goals related to intercultural communication and teamwork in diverse settings.

The third element, flexible and contextualized content, requires incorporation of diverse cultural narratives, minority perspectives, and

real-world organizational cases reflecting workplace diversity.

The fourth element, interactive teaching—learning strategies, prioritizes collaborative learning, critical dialogue, experiential projects,

and multicultural team-based problem solving.

The fifth element, inclusive learning climate, refers to creating psychologically safe organizational environments that respect linguistic

and cultural differences while constructively managing cultural conflicts.

The sixth element, the

sive beha

c of the trainer as cultural facilitator, highlights the importance of trainers acting as mediators, modeling

onstructive, non-discriminatory feedback.

equitable assessment, involves diverse evaluation tools, process-oriented assessment, and

ack mechani

portive organizational po uctures, underscores the need for anti-discrimination policies, equitable

stitutional commitment to diversity t tructural embedding of inclusion principles.




The ninth element, organizational outcomes, includes enhanced team cohesion, reduced cultural conflict, improved productivity, and

strengthened social capital within the organization.
Discussion and Conclusion

The identified nine-element model demonstrates that a multicultural workplace curriculum is a systemic and multi-layered construct
rather than a collection of isolated training activities. The findings suggest that foundational value commitments must align with curricular
objectives, pedagogical strategies, organizational climate, and structural policies. Without such coherence, implementation risks

remaining symbolic.

The model also indicates that multicultural integration must move beyond content inclusion to encompass pedagogical interaction,
assessment reform, and institutional governance. The emphasis on inclusive climate and trainer mediation highlights the relational
dimension of workplace learning. Furthermore, the linkage between supportive structures and organizational outcomes suggests that

multicultural curriculum design is both an ethical and strategic investment.

Overall, the study proposes a comprehensive and contextually grounded framework that bridges curriculum theory, organizational
behavior, and multicultural education. By identifying interconnected elements spanning philosophical foundations to measurable
organizational outcomes, the model provides a practical and theoretically informed blueprint for organizations seeking to institutionalize

multicultural principles within workplace learning systems.
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