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Abstract

Purpose: The study aimed to design an educational justice—based curriculum model for the first
level of primary education to promote equal learning opportunities and reduce educational
inequalities.

Methodology: This qualitative study employed thematic analysis to develop a justice-oriented
curriculum model. Data were collected through analysis of educational documents, scholarly
resources related to educational justice, and interviews with experts in primary education and
curriculum planning. Relevant documents and studies were initially identified and screened based
on predefined inclusion criteria, after which eligible sources were analyzed. Expert participants
were selected through purposive sampling and interviewed until theoretical saturation was achieved.
Trustworthiness of findings was ensured through credibility, dependability, confirmability, and
transferability procedures. Data analysis followed systematic stages of thematic analysis, including
coding, theme development, categorization, and conceptual integration.

Findings: Findings indicated that an educational justice—based curriculum model consists of four
main components: objectives, content and organization, teaching methods, and evaluation. At the
objective level, educational justice emphasized equitable access to learning opportunities, student
empowerment, social participation, and development of ethical and social competencies. Within
the content and organization dimension, attention to individual differences, cultural diversity,
competency-based learning, real-life relevance, and progressive structuring of learning experiences
were identified as key principles. Teaching methods highlighted active, participatory, and learner-
centered approaches supported by inclusive and discrimination-free learning environments.
Evaluation practices were conceptualized as formative, process-oriented, qualitative, and multi-
source assessments aimed at supporting learning improvement rather than student classification.
Collectively, a comprehensive set of indicators formed the structural foundation of the proposed
justice-oriented curriculum model.

Conclusion: The study demonstrates that achieving educational justice in primary education
requires systematic redesign of curriculum components through alignment of inclusive objectives,
flexible content, participatory teaching strategies, and supportive assessment practices. The
proposed model provides a coherent framework capable of reducing educational disparities,
enhancing learner engagement, and fostering holistic student development, thereby offering
practical guidance for curriculum reform and educational policy improvement.
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Detailed Abstract
Introduction

Educational justice has emerged as one of the most central concerns of contemporary educational systems, reflecting a shift from mere
expansion of schooling toward equitable access, participation, and learning outcomes for all learners. Modern education is no longer
evaluated solely by enrollment rates but by the extent to which it reduces structural inequalities and promotes inclusive development.
Educational justice emphasizes fairness in opportunities, resources, pedagogical processes, and educational achievements, ensuring that
social background, economic status, gender, or cultural identity do not determine learners’ educational trajectories (Merry, 2020;

Unesco, 2021).

Philosophical foundations of educational justice largely draw upon theories of social justice, particularly Rawls’ conception of justice as
fairness, which argues that institutions must be structured to benefit the least advantaged members of society. Applied to education, this
principle requires equitable distribution of educational opportunities, differentiated support mechanisms, and policies that compensate
for pre-existing inequalities (Ansari & Rajabi, 2016; Rawls, 2022). Educational policy analyses further suggest that justice-oriented
educational systems must integrate fairness into curriculum design, governance structures, and evaluation frameworks rather than treating

equity as an external policy objective (Thompson, 2023).

Recent global scholarship has expanded the concept of educational justice beyond access to include educational citizenship, participation,
and empowerment. Education is increasingly viewed as a social practice that prepares learners to participate actively in democratic and
social life. Accordingly, educational justice is linked to social inclusion, humanization of schooling, and transformation of marginalized
communities through equitable educational experiences (Kinloch & Dixon, 2022; Windle, 2025). Innovations across educational
systems demonstrate that improving equity requires systemic redesign rather than isolated reforms, particularly through curriculum

transformation and pedagogical renewal (Naim, 2025).

Within curriculum studies, scholars emphasize that the curriculum functions as the operational core of educational justice. Decisions
about what knowledge is valued, how learning experiences are structured, and how achievement is assessed fundamentally shape equity

outcomes. Curriculum theorists argue that justice-oriented curricula must respond to cultural diversity, individual differences, and
contextual realities of learners, thereby transforming schooling into a socially responsive institution (Gay, 2022; Mehrmohammadi,
2008). Empirical research confirms that culturally responsive and learner-centered curricula reduce achievement gaps and enhance

student engagement, particularly among disadvantaged groups (Arbabi & Sobhani, 2023).

nternational and national policy frameworks increasingly recognize curriculum reform as a prerequisite for educational justice.
International and national policy fi ks i ingl i iculum refa isite for educational justi

Educational transformation documents emphasize equal learning opportunities, inclusive participation, and ethical development as guiding
principles of schooling (Ministry of Education, 2011a, 2011b). However, research indicates that significant disparities remain between
policy aspirations and classroom realities, highlighting the need for integrated models that operationalize justice across curriculum

components (Kabiri, 2025).

Previous studies have identified multiple dimensions influencing educational justice, including policy-making, organizational culture,
human resources, and distribution of educational services (Mahmoudi et al., 2023). Educational justice has also been associated with
improved academic outcomes, reduced academic burnout, and increased learner motivation (Marzooghi et al., 2013). Morcover,
scholars argue that equitable education must address both equality and merit-based development, balancing universal access with

individualized learning support (Keyhan, 2023).

Research conducted in Iranian educational contexts highlights persistent challenges related to unequal educational quality, regional

disparities, and limitations in curriculum responsiveness. Studies examining perceptions of justice among students indicate that fairness
in educational processes significantly affects satisfaction, engagement, and academic performance (Jalalvandi et al., 2016; Yamani et
al., 2017). Furthermore, Islamic educational philosophy underscores justice as a foundational principle of human development, linking

education with ethical growth and social responsibility (Bagheri & Najafi, 2008; Motahhari, 2001).

Despite extensive theoretical discourse, a coherent curriculum model explicitly grounded in educational justice—particularly for the
early years of primary education—remains insufticiently developed. Primary education plays a decisive role in shaping cognitive, social,

and moral development; therefore, embedding justice principles at this stage may prevent long-term educational inequalities.



Consequently, the present study aimed to design a curriculum d on educational justice for the first level of primary

by identifying essential curriculum components aligned with justice-o tional principles (Eslami Harandi et a

2022).

Methods and Materials

This study adopted a qualitative research design using thematic analysis to construct a curriculum

principles. Data were collected through two complementary sources: document analysis and expert inte

In the document analysis phase, national educational policy documents, curriculum frameworks, and scholarly literature related to
educational justice and curriculum design were systematically reviewed. Relevant sources were identified through academic databases
and educational repositories using keywords related to educational justice, equity-oriented curriculum, and primary education reform.
Documents were screened according to predefined inclusion criteria emphasizing conceptual relevance, methodological rigor, and

accessibility of full content.

Following document analysis, semi-structured interviews were conducted with educational experts specializing in curriculum planning,
primary education, and educational policy. Participants were selected through purposive sampling to ensure diversity of expertise and

professional experience. Interviews continued until theoretical saturation was achieved.

Data analysis followed a six-phase thematic analysis procedure involving familiarization with data, initial coding, theme generation, review
of themes, definition and naming of themes, and final model construction. Coding was conducted iteratively, integrating insights from
documentary evidence and expert perspectives. Trustworthiness of findings was ensured through credibility checks, peer review of coding

decisions, audit trails, and transparent documentation of analytic procedures.
Findings

The data analysis resulted in the identification of a comprehensive educational justice—based curriculum model composed of four

interrelated components: objectives, content and organization, teaching methods, and evaluation.

At the level of objectives, findings indicated that justice-oriented curricula emphasize equal access to education, empowerment of
disadvantaged learners, promotion of social participation, development of ethical awareness, and strengthening of individual and collective
identity. Educational justice was conceptualized as enabling all students to achieve meaningful learning regardless of socio-economic or
cultural background. Objectives highlighted human capability development, social responsibility, and inclusive participation as central

educational aims.

Regarding content and organization, findings revealed that justice-based curriculum content must be flexible, culturally responsive, and
adaptable to learners’ developmental needs. Participants emphasized the importance of integrating local cultural contexts, recognizing
diversity among learners, and designing learning sequences that progress from simple to complex experiences. Content organization was
expected to support real-life problem solving, interdisciplinary learning, and value-based education while ensuring equal opportunities

for knowledge acquisition.

In the domain of teaching methods, results demonstrated a clear shift toward active, learner-centered, and participatory pedagogies.
Justice-oriented teaching emphasized collaborative learning environments, inclusive classroom climates, and teacher roles centered on
facilitation rather than authority. Teaching strategies were expected to promote dialogue, critical thinking, cooperative engagement, and

experiential learning. Creating safe and non-discriminatory learning spaces emerged as a fundamental condition for educational justice.

Findings related to evaluation highlighted the necessity of formative, qualitative, and process-oriented assessment systems. Participants

rejected purely summatige evaluation models and instead emphasized continuous assessment practices incorporating feedback, self-

ection, and sources. Evaluation was framed as a tool for learning support rather than student classification, allowing

rovide compensatory interventions.

istributed across the four curriculum components, forming a coherent structural model

ducational justice ry education.

onclusion
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The findings demonstrate that educational justice cannot be achieved through isolated reforms but requires systemic alignment of
curriculum elements. The integration of inclusive objectives, responsive content, participatory teaching practices, and supportive
evaluation systems reflects a holistic understanding of justice as embedded within everyday educational processes rather than imposed

through external policy directives.

The results suggest that justice-oriented objectives reshape the purpose of education by prioritizing learner empowerment and social
participation. When educational goals emphasize ethical growth and collective responsibility, schooling becomes a transformative process
that supports both personal development and social cohesion. Such an orientation challenges traditional achievement-centered models by

redefining success in terms of equitable learning experiences and inclusive outcomes.

The identified characteristics of curriculum content reinforce the idea that equity depends on relevance. Learning materials that
acknowledge cultural diversity and individual differences foster belonging and engagement, reducing marginalization within classrooms.
Flexible content structures also enable educators to respond to varied learning pathways, supporting differentiated instruction without

compromising shared educational standards.

Teaching methods emerged as a critical mechanism through which educational justice becomes visible in practice. Active and collaborative
pedagogies redistribute classroom power relations, allowing students to participate as co-constructors of knowledge. Inclusive teaching
environments enhance emotional security and motivation, which are essential conditions for equitable learning. The transition from

teacher-centered instruction to facilitative pedagogy represents a shift toward democratic education aligned with justice principles.

Evaluation practices further illustrate how assessment systems influence equity outcomes. Formative and process-based evaluation
promotes growth-oriented learning and recognizes diverse learner capabilities. By replacing competitive ranking systems with
developmental feedback, justice-oriented assessment reduces stigmatization and supports continuous improvement. Evaluation thus

becomes an instrument of educational support rather than exclusion.

Collectively, the proposed curriculum model highlights the interdependence of curriculum components. Educational justice emerges not
from any single element but from the coherence among goals, content, pedagogy, and assessment. Implementing such a model requires

institutional commitment, professional development for teachers, and alignment between educational policy and classroom practice.

In conclusion, the study provides a comprehensive framework for integrating educational justice into primary curriculum design. By
translating theoretical principles of justice into practical curriculum components, the model offers a pathway for reducing educational
inequalities and promoting inclusive learning environments. Adoption of justice-oriented curriculum models has the potential to enhance
learner engagement, strengthen social responsibility, and contribute to sustainable educational development by ensuring that all children

experience education as a fair and empowering process.
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