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Abstract

The aim of the present study is to design a “Peace Education” curriculum for the lower secondary education level. This study
adopts a qualitative approach in terms of data type and utilizes the research synthesis method. Scientifically validated studies
on peace education published between 2004 and 2023 in national and international academic databases were analyzed.
Initially, using keywords such as “peace,” “curriculum design,” and “peace education,” and applying inclusion criteria, 120
scientific studies were identified. Subsequently, based on exclusion criteria, 54 studies were selected for final analysis. The
research data were collected through qualitative analysis of the reviewed documents. For qualitative data analysis, the six-
step research synthesis model of Sandelowski and Barroso was employed, using the Attride-Stirling (2001) method based
on a thematic network framework consisting of basic, organizing, and global themes. Based on the identified codes, after
removing redundant themes and merging repetitive ones, 294 basic themes, 92 organizing themes, and 10 global themes
were identified. These global themes include educational content, student roles, context, course objectives, cultural and
socio-artistic school activities, teaching methods, evaluation, support from curriculum planners and education policymakers,
parental awareness, and the training of peace-oriented teachers. Accurate understanding of the dimensions and components
of peace education is a prerequisite for the success of such curricula at the lower secondary education level.
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Extended Abstract

Introduction

In the context of globalization and its intensifying socio-political transformations, education systems are
increasingly being called upon to foster cultures of peace, inclusion, and social justice. The rise of structural
violence, environmental degradation, nuclear armament, and identity-based conflicts has prompted
international institutions like the United Nations and UNESCO to advocate for formal peace education as a
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critical educational priority for the 21st century (Brantmeier, 2023; Harris & Morrison, 2012). Peace
education, which aims to nurture values, skills, attitudes, and behaviors conducive to nonviolence and
harmonious coexistence, has emerged as a transformative force in educational reform (Gross, 2017; Tanabe,
2014).

While the philosophical roots of peace education can be traced back to Enlightenment thinkers like Kant, and
later to Galtung’s distinctions between negative and positive peace, its institutionalization in formal curricula
gained momentum only after World War 1l (McInerney & Archer, 2023; Mishra, 2015). According to
Galtung, peace is not merely the absence of direct violence (negative peace), but also the absence of structural
and cultural violence (positive peace), thereby requiring educational interventions that are preventive,
participatory, and transformative (Gumut, 2006; Osawa, 2023).

Schools, therefore, are not neutral spaces; they are cultural institutions where values are constructed,
negotiated, and transmitted. Numerous studies emphasize that schools can either perpetuate violence through
exclusionary practices or serve as powerful sites for nurturing democratic citizenship and peaceful coexistence
(Kazempour et al., 2019; Setiadi et al., 2017; Zamani Kukhali et al., 2021). Particularly at the lower
secondary level, where adolescents form critical socio-emotional and moral identities, peace education plays
a pivotal role in equipping them with competencies such as conflict resolution, empathy, intercultural
understanding, and civic engagement (Anggraeni et al., 2023; Schmidt, 2023).

Despite these growing imperatives, peace education remains inconsistently integrated in most formal education
systems, especially in non-Western and conflict-affected contexts. As (Miller, 2023) and (Kilag et al., 2023)
argue, the lack of systematic curricular frameworks and insufficient teacher training are major barriers to
effective peace education implementation. In Iran, studies show that current educational practices often fail to
promote values of tolerance, respect, and democratic participation, with textbooks still containing elements of
enmity and exclusion (Sabzikarian & Atohri, 2003; Valikhani et al., 2022).

This study aims to address these gaps by designing a structured “Peace Education” curriculum for lower
secondary schools using a comprehensive synthesis of international and national research. Grounded in the
transformative aspirations of peace education research (Brantmeier, 2023), the study seeks to develop a
framework that is theoretically sound, culturally contextualized, and pedagogically practical.

Methods and Materials

The study followed a qualitative research design using the method of qualitative research synthesis (QRS),
specifically the Sandelowski and Barroso (2006) six-step model, in combination with the thematic network
analysis technique proposed by Attride-Stirling (2001). The research process began with a comprehensive
review of scientific and policy-related literature on peace education published between 2004 and 2023 in both
international databases (e.g., Scopus, ERIC, Taylor & Francis) and national repositories (e.g., NoorMags).
Initial keyword searches using terms such as “peace,” “peace education,” and “curriculum design” yielded 120
studies. Applying inclusion and exclusion criteria—such as relevance to school-level education, conceptual
clarity, and methodological rigor—resulted in a final dataset of 54 selected documents. These texts included
peer-reviewed articles, dissertations, conference papers, and policy documents.

Each document was coded for key ideas, and codes were then categorized into three levels of themes: basic
themes, organizing themes, and global themes. Data trustworthiness was ensured using CVR (Content Validity
Ratio) techniques and inter-coder agreement strategies, with all reliability coefficients exceeding the minimum
acceptable threshold. The process culminated in the development of a thematic framework outlining the
essential dimensions and components of a peace education curriculum for lower secondary education.
Findings
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The final thematic synthesis yielded 294 basic themes, which were categorized into 92 organizing themes and
further condensed into 10 global dimensions. These dimensions form the structural backbone of the proposed
peace education course and are as follows:

1. Educational Content: This includes key concepts such as human rights, equality, nonviolence,
cultural awareness, intercultural dialogue, environmental stewardship, global citizenship, and
historical consciousness regarding conflict and peace.

2. Student Role: Encompasses the development of psychological traits (e.g., emotional regulation),
interpersonal skills, communication competencies, and academic self-efficacy among students.

3. Contextual Factors: Refers to school-level dynamics such as inclusive enrollment policies,
demographic parity, and the presence of a peace-oriented institutional culture.

4. Curricular Goals: These aim to foster civic responsibility, social-emotional learning, ethical values,
critical consciousness, and a proactive orientation toward conflict transformation and justice.

5. Cultural and Social Activities: Includes extracurricular engagements such as national celebrations,
cultural exhibitions, community service projects, and artistic programs that reinforce peace values
experientially.

6. Teaching Methodologies: A variety of participatory, student-centered approaches were identified,
including storytelling, arts-based methods, collaborative learning, gamification, and experiential
pedagogy.

7. Assessment Models: Emphasizes formative, multi-dimensional, and behavior-based evaluation
strategies grounded in peace principles and aligned with international education standards.

8. Support from Policy-Makers: Highlights the importance of institutional commitment, policy
integration, budget allocation, and curriculum reform to embed peace education formally within the
national education system.

9. Parental Engagement: Recognizes the role of family-school partnerships through parent training
workshops and sustained dialogue in reinforcing peace values at home.

10. Peace-Oriented Teacher Training: Stresses the need for professional development programs, in-
service training, and a network of educators with competencies in peace pedagogy.

Discussion and Conclusion

This study contributes a robust, multi-layered framework for designing a peace education course tailored to
the developmental, cultural, and pedagogical realities of Iranian lower secondary schools. By synthesizing
insights from a wide body of literature, it bridges theoretical discourse with practical curriculum design. The
ten identified dimensions highlight that peace education is not merely a subject, but an ethos that must permeate
every aspect of schooling—from classroom instruction and extracurricular engagement to institutional culture
and policy infrastructure.

The proposed curriculum framework aligns with international calls for transformative education capable of
fostering resilient, empathetic, and socially responsible individuals. It integrates both cognitive (knowledge
and critical thinking) and affective (attitudes and behaviors) domains, ensuring a holistic approach to
peacebuilding. The emphasis on participatory teaching methods and contextually relevant content ensures
cultural compatibility and pedagogical relevance, thus addressing a key criticism of many imported peace
education models.

Furthermore, the study emphasizes the pivotal role of educators as agents of change. Without adequately
trained and motivated teachers, even the most theoretically sound curriculum will fail in practice. The proposed
teacher-training dimension seeks to institutionalize peace competencies among educators through ongoing
professional development.
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Importantly, the study underscores the value of stakeholder collaboration, particularly involving parents and
policy-makers. Peace education cannot thrive in isolation; it requires systemic support and cross-sectoral
alignment. The engagement of families ensures continuity between school and home environments, while
policy-level support provides the structural legitimacy and resources necessary for sustainable implementation.
In conclusion, this study offers not only a theoretical contribution to peace education scholarship but also a
practical roadmap for its integration into formal schooling. By operationalizing abstract values such as justice,
tolerance, and empathy into curriculum content, teaching strategies, and evaluation frameworks, the proposed
model empowers schools to become transformative spaces that nurture the next generation of peacebuilders.
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